The issue of students' reading attitude and reading motivation has received considerable critical attention over decades. However, there is a notable paucity of similar study describing reading attitude and motivation profiles in the context of santris or students in Islamic boarding schools. This study set out to investigate the profile of santris' reading attitude and motivation in the disruptive era. Three hundred and nineteen (319) On the other hand, Class 2 was associated with santri with higher level of reading attitude and reading motivation than Class 1. The present study, therefore, revealed that there may be different profiles of reading attitude and reading motivation specifically for santri in English lesson.
Introduction
Reading English texts is regarded as one of the significant skills in people's life. People as the readers can both increase knowledge and obtain information by reading (Harrison, 2004; Grabe, 2009; Nation, 2009; Noor, 2011) . Moreover, reading also contributes to someone's self-improvements, self-discovery, well-being, self-development, and progress (Harrison, 2004; Noor, 2011; Johari et al., 2013) . In addition, it also provides the readers with endless hours of fun and entertainment (Nation, 2009; Iftanti, 2012) .
Then, in terms of language learning process, reading as a receptive skill becomes a ISoLEC main source of the language input that may help the learners improve their knowledge of the language in terms of grammar, discourse structure and vocabulary (Nation, 2009; Salikin, et al., 2017) . There reasons, therefore, have led reading as one of the critical skills to teach in English subject. In the Indonesian secondary school contexts, for example, reading English texts is undeniably important as it is tested in the National Examination.
Thirty five out of fifty questions in the English final examination for senior high school students, are reading test in the form of multiple choice questions (BSNP, 2017) .
With respect to the importance of reading at secondary school, several previous studies have been published on middle and high school student's reading attitude 
Reading attitude
Although differences of opinion still exist, there appears to be some agreement that reading attitude refers to feelings towards reading ranging from positive to negative state; predispositions or tendencies in reading (Petscher, 2010; Conradi et al., 2013;  McKenna, et al., 2012); and emotional perceptions related to reading (Grabe, 2009 ). Therefore, in this paper, reading attitude is defined as feelings, predispositions, tendencies, and perceptions related to reading ranging from postitive to negative.
To measure the students' reading attitude, this present study adapted the recent reading attitude questionnaire from McKenna et al., (2012) . There were four dimensions of reading attitude in this instrument, namely attitude in academic digital, academic print, recreational digital, and recreational print settings. This present study, however, included only reading attitude in (1) academic print and (2) recreational print settings only as the santris as respondents in this study have limited access to the digital tools. DOI (6) importance of reading; (7) competition in reading; (8) reading recognition; (9) reading for grades; (10) social reasons for reading; and (11) reading compliances.
Santri
Previous studies mostly defined santris as students who live and study in pesantren or Islamic boarding school (Hidayat, 2011; Fauzi, 2012 
Instruments
Two types of instrument were employed in this study, i.e. reading attitude questionnaire Then, in 2012, they developed similar instrument to examine middle school students' reading attitude. This newly-developed model was the one adapted and used in this present study. The original instrument contains four dimensions, namely academic print, recreational print, academic digital, and recreational digital reading attitude. While the adapted version used in this study excluded both academic digital, and recreational digital reading attitude due to the limited access of the participants to the online media ISoLEC (Mahasin, 2017) . On the other hand, the second instrument, which was the widelyused questionnaire to measure students' reading motivation, was adapted without excluding any dimension on it. The Motivation for Reading Questionnaire (MRQ) which was adapted from Wigfield and Guthrie (1997) contains 11 dimensions, namely reading efficacy, reading challenge, reading for work avoidance, reading curiosity, reading involvement, importance of reading, reading for grade, reading competition, recognition for reading, compliances and social reasons for reading.
Both Exploratory Factor Analysis (EFA) and Confirmatory Factor Analysis (CFA) were employed to cluster the factors of the two instruments. The initial set of the reading attitude questionnaire contained 15 items and were grouped in two dimensions. Then, after being examined by EFA and CFA, there were only eight items remained. In addition, from the early set of MRQ which consisted of 45 questions and grouped into 11 dimensions, only 21 items retained from seven dimensions according to the factor analyses results.
The seven dimensions include reading challenge, reading involvement, importance of reading, reading efficacy, compliances, competition in reading, and social reasons for reading.
Statistical analysis
The main statistical analysis for this study is Latent Profile Analysis (LPA) 
Findings and Discussions
The present study aims to find out the profile of santris' reading attitude and reading motivation. This section discusses the results of the latent profile analysis (LPA) which identify the respondents based on their two factors of reading attitude and seven factors of reading motivation. These nine factors were obtained from the CFA and were used as the input in the LPA. The nine factors include: (1) academic reading; (2) recreational reading; (3) reading challenge; (4) reading involvement; (5) importance of reading; (6) reading efficacy; (7) compliances; (8) competition in reading; and (9) social reasons for reading. Table 1 Based on the two-class solution, the latent variable profiles are presented in Figure 1 . The first group (Class 1) consisted of 202 santris or 63.2% from total respondents and was characterized by their low reading attitude and reading motivation represented in nine factors. This group is labelled as "santris with low reading attitude and motivation".
The members of this group showed low scores in both reading attitude dimensions, i.e.
academic reading and recreational reading. In terms of reading motivation, the members of this group showed almost similar level in four dimensions, i.e. reading challenge, importance of reading, reading efficacy, and compliances. Then, their score on reading involvement was the lowest among all dimensions. On the other hand, this group showed a slightly higher level on the last two dimensions of reading motivation, i.e. competition in reading and social reasons for reading. Therefore, this group shows low levels in both reading attitude and reading motivation.
The second group (Class 2) consisted of 117 santris or 36.8% from the total respondents and was characterized by their higher level of reading attitude and reading motivation. This group, different from the previous group, is labelled as "santris with high reading attitude and motivation". Contrary to the previous group, the members of this group showed high scores in both academic reading and recreational reading. Then, in terms of reading motivation, like the previous group, almost similar level also occurred in four dimensions, i.e. reading challenge, importance of reading, reading efficacy, and compliances. Furthermore, in contrast to the first group, the members of this group gained the highest score on reading involvement. In addition, their lowest scores were found in both competition in reading and social reasons for reading dimensions. Therefore, the members of this group seem to have high level in both reading attitude and reading motivation.
The results from the latent profile analysis (LPA) showed that the number of santris with low reading motivation and reading attitude is much bigger than those with high reading motivation and reading attitude. This finding, therefore, confirms the statement from Tahir (2015) stating that santri's perception towards multilingual education, in which is defined as an education stressing the use of mother tongue, national language, and third language i.e. English, tend to be negative. A possible reason for this presumably because santris give more priority to Arabic than English. Arabic is a grand language for santri specifically to those studying Islamic religion from traditional texts, such as santris from type-B pesantren, since they learn Islamic knowledge through classical ISoLEC texts which are written in Arabic language and one of the compulsory textbooks for them is a classical book about Arabic grammar (Zarkasyi, 2015) . In addition, santri from this group also tend to have the lowest score on reading involvement dimension. Baker 
Conclusions and Suggestions
This study has demonstrated two different groups of santri in terms of reading attitude and reading motivation. The most obvious finding of LPA from this study is that 63.2% of the santris have both low reading attitude and reading motivation. The second group, Last, but not least, since this present study is limited to investigate santris' profiles in type-B pesantrens only, further research that conducts similar studies in other types of pesantren and in other levels of education is also recommended since a different result might also happen in another area.
